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Introduction

These resources support you in the intentional teaching of protective strategies for children birth to five and are to be used, together with, Goodstart’s Feel Safe, Be Safe
Protective Strategies Kit Guide.

Critical reflection

When implementing protective strategies, it is necessary to engage in continuous critical reflection with others. In a centre based context, this allows the team to come to a
shared understanding and agree how protective strategies may be embedded in everyday practice, reflecting the individual centre context, for children, families, educators,
and the community. It isn't possible to learn and implement all strategies and ideas at once. The kit is designed to be reflected upon and used to fit the context it is being used
in. It takes time, planning and reflection.

Involving families

It is also necessary to engage with families about your approach to embedding protective strategies into everyday practice. It is important to respect family beliefs about
child rearing, their values, funds of knowledge and the context of the child and family environment. Accordingly, we should seek family input, guidance, and feedback on
embedding protective strategies into everyday teaching, learning and care opportunities. In partnering with families, we shift thinking, shape ongoing practice and foster
cultural safety, inclusiveness and a sense of belonging. However, in instances where those beliefs inadvertently impinge upon a child’s rights, we are committed to
safeguarding and upholding the rights and welfare of the child above all else.

Families want ideas on how to best protect their children, but some may be a little unsure, or even frightened about teaching their children protective strategies. Research
suggests that negative impacts, such as increases in children’s fear or anxiety as a result of children participating in child sexual abuse prevention programs are rare (Walsh et
al., 2015). Goodstart’s Feel Safe, Be Safe Protective Strategies Kit is designed to support educators and provides helpful hints and resources about the best ways to involve
families.

“Approaches to preventing and protecting children from sexual abuse and other types of harm require combined efforts targeting child focussed protective behaviours
programs but also in partnership with the wider family and community context” (Link, 2015). An example family letter is included (see Appendix A).

Playful intentional teaching

Educators tune in to children and the environment, leveraging teaching opportunities, informed by observations of children’s interests, curiosities and funds of knowledge. In
this way educators look for opportunities in everyday practice to reinforce protective strategy concepts. Protective strategies can be communicated through our relationships,
discussions, routines, rituals and transitions, group experience’s, in response to children’s play and learning and through our enabling environments. When these age-
appropriate strategies are taught to young children, they are equipped with the skills to recognise and respond to potentially unsafe situations (including online), understand
their bodies, emotions and early warning signs, set boundaries, and persist in seeking help from a trusted adult.



How to use these resources

The experiences and resources may assist and are arranged by protective strategy topic and grouped according to the age band for which they are most relevant (all children,
birth to three, or three to five). As always be mindful as to the developmental level of each child when exploring this content and use the resources that are best suited to each
individual child or small group. The experiences suggested can be woven through the authentic learning opportunities already provided in your centre using the tools / books /
resources you have access to. Where external material is referenced e.g. children’s storybooks, these are provided as an example to highlight how you might weave protective
strategy concepts across everyday experiences like reading.

The following icons can be found throughout this kit.
These icons make clear the experience and age band for which the learning opportunity is most relevant.
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My Body

The private parts of our body
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Topic1: Concepts of Safe and Unsafe

Learning opportunities:

We assist all children to feel empowered and understand their right to feel and be safe in the centre, in their families and in their community. It is the responsibility of adults to
keep children safe from abuse, neglect and harm and this includes teaching children about safe spaces, people, objects and situations so that children can understand what
safe and unsafe is and take action to communicate their need for safety.

1.1 - Use the terms safe and unsafe to describe objects, people, places and situations, to equip children with the
understanding of being and feeling safe.

1.1A Reading books
How to use books to teach children about the concept of safe and unsafe:
. 1  Create interest in the story by discussing the cover.
‘ 1  Read the title, author and illustrator and ask children what they think the book might be about.
1  Comment and ask questions as you read, drawing children’s attention to items of interest and relevant protective strategies. Tailor provocations in response to
“ children’s curiosities, funds of knowledge and insights about the story and relevant protective strategies. The provocations below provide an example.
1 Make sure each child can see each page (supporting engagement).
1 Read with tone and intonation to maintain children’s interest in listening to the story.
1  Leverage the opportunity to name and discuss the concept of ‘safe’ and ‘unsafe’ when reading everyday stories by drawing children’s attention to objects, people,
places and situations that make them feel safe or unsafe.
Birth to Three | Suggested books Provocations
1 Risen, M. (1989). Going on a Bear Hunt 1  What could make someone feel unsafe? (i.e., spider, thunder).
1  Ahlberg, J & A. (2012). The Babies Catalogue 1  What could make someone feel safe? (i.e. trusted adult, comfort toy).
1  Donaldson, J. (2011). Room on the Broom 1 Use a page to discuss feeling safe and feeling unsafe e.g.
0 Swings - the baby is feeling safe on the swing with dad.
0 Gardens -Is grass safe? Spiders are unsafe to touch.
0 The witch felt scared when she saw the dragon. How do you know the witch was feeling scared?
Three to Five Suggested books Provocations
1  Yolen, J. (2015). How Do Dinosaurs Stay Safe? 9 | wonder, what does it mean to feel safe or unsafe?
1 Lester, A. (2020). No way Yirrikipayi! 1 What did the characters in the story do to feel safe?
1 Rowe, A & Sommerville. (2021). Jetty Jumping 9 1'am curious about what you do to be safe and feel safe? (i.e. wear a seatbelt, holding a trusted adult’s
hand).
1 Let’s share our ideas on activities or objects that could be safe or unsafe.
1 If someone feels unsafe, what could they do? (i.e. tell a trusted adult).




1.1B Singing songs
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How to use song to teach children about the concepts of safe and unsafe:

Explain the song in advance i.e. “This song everyday song is also about staying safe.”

Sing the song with expression in your voice and face, encouraging children to sing along together.

Make eye contact as you sing to support children’s attendance.

Further support engagement by combining the song with props, such as, finger puppet, felt story, movement, hand-action and facial expression.

Debrief about the song, naming key concepts related to the concepts of safe and unsafe. You might like to record and display children’s responses.

Tailor provocations in response to children’s curiosities, funds of knowledge and insights about relevant protective strategies. The provocations below provide an
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example.

Leverage the opportunity to teach children about concepts of safe and unsafe through other everyday songs.

All children

Five little Monkeys

Provocation for children

1 Isitsafe for the monkey to jump on the bed? Why not?
1 | wonder, how do you think the monkey felt when they hit their head?
1  Who was there to try and help the monkey feel safe? (i.e. a trusted adult).
91 lam curious as to what other activities might make someone feel unsafe. When someone feel’s unsafe,
what could they do to feel safe again? (i.e. tell a trusted adult, choose a safe activity).

1  What activities, places or people make us feel safe?

Five Little

Monkeys

Five Little Ducks Provocations for older children
2.0 . 1  How do you think the duck felt when he was lost? (i.e. unsafe).

1 | wonder, what does it mean to feel <feeling named by children>. Would that feel safe or unsafe?
1  Who helps you to stay safe? Who could you talk to if you felt unsafe? (i.e. a trusted adult)

Five Little
Ducks




1.1C Behaviour expectations

How to use behaviour expectations to teach children about the concepts of safe and unsafe:

Teaching children expectations helps them to understand their personal learning and engagement responsibilities. In following these agreed expectations children are

supported to engage pro-socially and to maintain the safety of themselves and respect the safety of others i.e. ‘we keep our hands and feet to ourselves, we care for our

friends, we listen to instructions, we use our walking feet inside, we take turns to climb across the beam etc.” The tools in the behaviour support kit may help with the

intentional teaching of behaviour expectations including the behaviour expectations cards and poster, visual instruction cards and, visual prompt for group-time cards.

1  Inagroup experience discuss with children the need for behaviour expectations in the centre and outside the centre and how they keep us, our friends and our
community safe (road rules, beach/ pool safety rules, rules at home, etc.).

1  Gather and record children’s ideas on the expectations that they should follow to keep themselves and their friends safe and happy, and refer to their ideas
authentically naming expectations as children move through each new routine.

1 Acknowledge children enacting the behaviour expectations with descriptive feedback, encouraging these same positive and safe behaviours to be repeated.

1  Ensure you are consistent — all educators across the centre need to model and consistently support children with understanding the agreed behaviour expectations.

When using visuals remember:

1  Always couple the use of visuals with verbal language models. They are an aid to help understand spoken language or if a child is hearing impaired or responds better
to visual cues.

1 Visuals must be accessible. Keep them near where you are likely to use them, both inside and outside.

1 Besure to allocate planned, intentional teaching time using the visuals with the children, otherwise the potential benefits of such tools will not be reached.

9 Wait. Like all communication you need to allow children the time to process.

Three to Five | Behaviour expectation poster Tips

Use discussion, puppets, role play and modelling to introduce each expectation.

1  Create a behaviour expectation poster using pictures or drawings to depict each behaviour clearly.

1  Frame expectation positively, instead of saying ‘no hitting’ say, ‘our hands are for holding, creating and
exploring.

Encourage children to participate in the creation of the poster to promote ownership and understanding.
Display at children’s eye level so they can easily see and refer to it.
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1.1D Create artwork about feeling safe or unsafe

ot

How to use this resource to teach children about the concepts of safe and unsafe:

il
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Provision a small group of children with creative resources such as clay, playdough, drawing, collage or painting. Provide a range of materials and a range of colours
(including black and grey).

Ask children to make a creation that represents when they feel safe.

Talk about the child’s creation and explore their feelings of safety.

Similarly, children can creatively express and talk through when they feel unsafe.

Tailor provocations in response to children’s curiosities, funds of knowledge and insights. The provocations below provide an example.

All children

Create artwork Provocations

We are going to make an artwork about what makes us feel safe/unsafe.

| feel safe/unsafe when (provide a true but age-appropriate example).

When do you feel safe/unsafe?

How might our bodies tell us that we feel safe/unsafe?

Engage in meaningful conversation about their creations.

You might also like to provide feedback about colour, line, shape and form, design, pattern and texture to
support children in learning about visual arts.
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1.1E Puppets to role play safe and unsafe scenarios

How to use puppets to role play and teach children about the concepts of safe and unsafe:

1 Use puppets one on one or in small groups.

1 Use a quieter voice to secure children’s attention.

1 Use playful tones with your voice.

9 Introduce your puppet to the children.

1  Engage with the puppet in two-way interaction between the puppet and educator by having it whisper its thoughts to the educator, so that the educator can then
share the puppets’ thoughts with the children. Have the puppet communicate non-verbally i.e. nodding head in response to children throughout the role play.

9  Pause intentionally throughout the puppet experience to allow for child/ puppet interaction.

I Practice using puppets.

9 Extension for older children- ensure puppets and puppet-making materials are available in the environment for children to co-construct role play with puppets.

Birth to Three

Three to Five

Role play Example script

This is an example only, please modify the script to suit the children and your context to model the concepts of

safe and unsafe.

1  “This is my friend Agatha (puppet), she says hi. (Invite children to say hi).

1  Agatha feels safe.

1  Adgatha feels safe with her friends.

1  Agatha feels safe with her mum and her sister.

1  Agatha feels unsafe when its dark, so she calls her mum who helps her feel safe again.

1  Agatha feels unsafe when someone snatches her toy, so she calls her educator, who helps her feel safe
again”.

9 Invite older children to share what makes them feel safe and unsafe and what they can do to feel safe
again.

Example script

This is an example only, please modify the script to suit the children and your context to model the concepts of

safe and unsafe.

1  “This is my friend Agatha, (puppet), she says hi everyone. (Invite children to say hi).

1  Agatha, has just told me, she feels a little unsafe because (choose a relevant example, or create your own -
the room is too loud, her friend pushed her, she is going to the beach this afternoon and she fears water
etc).

1  She has butterflies in her stomach, her mouth is dry, and her hands are shaking.

Do you have some ideas for Agatha to help her feel safe? (Affirm children’s response).

1  Who could Agatha tell, to help her to be safe or feel safe again? (Affirm children’s response and connect to
a trusted adult).

1 What helps you to feel safe? (Invite children to share their experience).
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1.1F Safe and Unsafe Secrets

How to use safety examples to teach children about safe secrets (surprises) and unsafe secrets:

Safe secrets (surprises) are those that make children feel happy and excited, like a surprise party or a gift for someone special. These surprises are usually revealed
after a short period and do not cause any harm. Unsafe secrets are those that make children feel uncomfortable, scared, or worried. These secrets often involve
situations where someone might be hurt or in danger, and they should never be kept. By understanding the difference between safe and unsafe secrets, children
can better protect themselves and know when to seek help from a trusted adult. Engage parents in a conversation about consistent language.

Birth to three

Suggested books
I Sanders, J. (2021). Secrets and Surprises: Learning the
difference between secrets and surprises.

Three to Five

Suggested books
T Moore-Mallinos, J. (2005). Do You Have a Secret?
1 Hugh’s, S. (2009). Alfie and the Birthday Surprise

Provocations

1  Teach children the language of ‘surprises’. ‘Oh, that was a surprise’

1  Peek-a-boo game or ‘Jack-in-the-box’ are beginner games for showing a child a surprise is always revealed.

1 Repeat and reinforce particularly when a child shares a surprise.

1 Hide toys or objects for the child to find under a cloth.

91 Create a surprise bag containing objects.

91 Discuss emotions and talk about how surprises can make us feel happy or excited.

Provocations

1  Teach children the language of ‘surprises’ and ‘secrets’. Use the words consistently.

1  Encourage children to understand gifts are usually given openly and transparently as a gesture of kindness
or love, and there is no expectation of anything in return. Secrets must be shared with someone we trust.

1  Use puppets to discuss safe secrets that are always revealed and share the puppet has a secret that can’t
be shared. Ask the children what the puppet should do. The puppet must tell and tell again.

9 Circle discussion: Gather the children in a circle and lead a group discussion about safe secrets and
surprises. Encourage children to share their thoughts, ask questions and express any concerns. Children
can role play practice scenarios about responding to situations involving surprises, secrets and gifts.

Extension

1 Create cards with pictures of safe secrets and surprises (birthday cake, Christmas tree) and others

representing unsafe situations (locked in the car, no food). Ask the children to sort the cards but clearly
express that all examples need to be shared with more than one trusted adult.




1.1G Safety examples

How to use safety examples to teach children about the concepts of safe and unsafe:
Use safety examples in response to children’s play, learning and care routines and through planned experiences to encourage children to make observations, draw
connections, ask questions and deepen their understanding about safe and unsafe objects, people and situations.

Birth to Five

Use the words safe and unsafe in everyday
activities

Provocations

Climbing foam blocks - ‘l am here to help you feel safe’.

Hats on to play outside ‘Keeps us safe from the suns strong rays that can hurt our skin’.

We put these chemicals in the cupboard as they are unsafe. Putting them in the cupboard keeps us safe.
Eating the crayon is unsafe, it can make us sick.

Holding an adult’s hand can make you feel safe.
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Three to Five

Provocations

Create some cards featuring pictures of safe and unsafe objects. As a small group, search for the scavenger

hunt cards. Once found these cards can be sorted into three groups - safe, unsafe and safe with an adult.

1 Which of these are safe objects? Why? (i.e. a teddy is safe to play with, a car seat keeps you safe in the
car)

1  Which of these are unsafe objects? Why? (i.e. a kettle or oven is unsafe to touch because someone could
get burned)

1  Which of these are safe only when supported by a trusted adult? (i.e. it is safe to use scissors with an
adult)

10




1.2 - Help children to understand they have agency and can make choices to keep themselves safe.

1.2A Safe spaces to play poster

Create a safe spaces to play poster to teach children they have agency and can make choices to keep themselves safe, including playing in supervised learning

areas:

91  Facilitate a small group experience, in which the children create a ‘safe spaces to play poster’, this helps children to understand where is safe and unsafe to explore
within their centre (and community).

1  The poster the children create will reflect the individual context and environment of each service (or broader community) as such, children can take photos of their
learning areas, discuss which are safe or unsafe and stick these onto the poster and display in an area relevant to the group.

Three to Five | Safe spaces to play poster (example) Provocations
Where is safe? What makes it safe?
Where is unsafe? What makes it unsafe?
Where is safe when you are with a parent or educator?
2 Extension: Explore beyond the centre to discuss safety within the local community.
What does it mean to be safe?
Where are the safe places to play at the centre? How do you know?
Where might it be unsafe to play? Why?
What are some areas that are safe with an educator but unsafe if you are by yourself? Why?
What choice can you make to keep yourself safe?
Where are some areas/places/spots at the centre where you feel safe? e.g. reading corner.
What are some things our teachers do that help us to feel and be safe at the centre?
What can our friends do to help us feel and be safe at the centre?
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1.2B Reading books

How books to teach children they have agency and can make choices to keep themselves safe, including playing in supervised learning areas:

1 Create interest in the story by discussing the cover.

1 Read the title and ask children what they think the book might be about.

1 Comment and ask questions as you read, drawing children’s attention to items of interest, relevant protective strategies. Tailor provocations in response to children’s
curiosities, funds of knowledge and insights about the story and relevant protective strategies. The provocations below provide an example.

1  Make sure each child can see each page (supporting engagement).

Read with tone and intonation to maintain children’s interest in listening to the story.

1 Leverage the opportunity to name and discuss concepts of ‘safe’ and ‘unsafe’ when reading everyday stories by drawing children’s attention to objects, people, places

and situations that make them feel safe or unsafe.

Two to Five Suggested books Provocations

91 Lester, A (2014). Are we there yet? What does it mean to be safe?

Where are the safe places to play at the centre? How do you know?

Where might it be unsafe to play? Why?

What are some areas that are safe with an educator but unsafe if you are by yourself? Why?
What choice can you make to keep yourself safe?

Where are some areas/places/spots at the centre where you feel safe? e.g. reading corner.
What are some things our teachers do that help us to feel and be safe at the centre?

What can our friends do to help us feel and be safe at the centre?
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1.2C Safe spaces to play signage

1 How to teach children about safety in the environment: To support children to understand safety in their environment, specifically, the safe spaces to play, three
images can be displayed in relevant areas of the centre which denote the no-go areas, the areas that are safe when supported by an educator or parent and the areas
that are always safe for play.

91  Older children can work together to decide which areas are not safe to explore, which areas are safe with an adult and which areas are always safe and supervised.
Together with an educator, children can display the signage in the appropriate space.

91  For younger children, educators can display the signage and refer to it as they transition children to play.

All children Safe spaces to play signage (example) Provocations

1 Where is safe? What makes it safe?

1 Where is unsafe? What makes it unsafe?

1  Where is safe when you are with a parent or educator?

1.2D Risk assessment

How to use a risk assessment to teach children they have agency to contribute to decisions that help keep them and their peers safe:

1  We can discuss with children what they consider safe and potentially unsafe (hazard) in their areas. Engaging the children and unpacking what’s safe and unsafe,
and how we use the space is an important part of the early learning program and creates a culture of safety. Children have a valuable perspective to share on
matters that impact them, including the safety of their environment and their resources.

Three to Five | Risk assessment Provocations
1 Children can be encouraged to brainstorm hazards and identify safe and unsafe practices within their

environment.

1  Children can be encouraged to brainstorm and discuss with their educators’ possible controls to these
hazards.

1  These discussions and contributions from children can be documented and included on a risk assessment,
they can be included in the supervision plan, they can inform the learning program, and the centre’s
Quality Improvement Plan.
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Topic 2: Body Awareness

Learning opportunities:

Children are supported to know the correct names for body parts. This enhances their body awareness and ability to confidently speak up if feeling unsafe or harmed.

2.1- Teach body awareness using anatomically correct names for body parts, so that children understand it’s okay to say
these words. They can then clearly refer to their body parts if they need to speak up if they feel unsafe or harmed.

2.1A Singing songs

JJ
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How to use songs to teach children about body awareness:
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Explain the song in advance i.e. “We’re going to sing a song about our bodies”

Sing the song with expression in your voice and face, encouraging children to sing along together.

Make eye contact as you sing to support children’s attendance.

Further support engagement by combining song with props, such as finger puppet, felt story, movement, action and facial expression.

Debrief about the song, naming key concepts related to body awareness. You might like to record and display children’s responses.

Tailor provocations in response to children’s curiosities, funds of knowledge and insight about relevant protective strategies. The provocations below provide an
example.

Leverage the opportunity to teach children about body awareness through other everyday songs.

All Children

Heads and Shoulders Provocations for older children

a2 1  What other body parts can we add to the song? (i.e. elbow, shin, neck, bottom).
1  What s the difference between a private and a public body part?
1  Which body parts are private?

Heads And
Shoulders

All Children

My body belongs to me Provocations for older children

1 This song talks about your body. It mentions your hands, feet, tummy, eyes, bottom, ears, belly button.

e
What other body parts do you have? (Use this as an opportunity to name anatomically correct body parts-
(‘ & if children suggest them)

1  The song talks about your bottom. Is that a private body part? What does private body part mean?

My Body
Belongs to Me




2.1B Reading books

How to use books to teach children about body awareness:

1  Create interest in the story by discussing the cover.
1  Read the title, author and illustrator and ask children what they think the book might be about.
1  Comment and ask questions as you read, drawing children’s attention to items of interest and relevant protective strategies. Tailor provocations in response to
children’s curiosities, funds of knowledge and insights about the story and relevant protective strategies. The provocations below provide an example.
1 Make sure each child can see each page (supporting engagement).
1  Read with tone and intonation to maintain children’s interest in listening to the story.
1 Leverage the opportunity to name/discuss body awareness when reading everyday stories by drawing children’s attention to anatomically correct body parts.
Two to Five Suggested books Provocations
1 Yanawana, M. (2021). My Body. 1  Which body parts were named in the story?
1 Sanders, J. (2021). Private Parts are Private 1 Where are your private parts? (l.e. the areas under your swimwear and mouth)
1  Can you point to your head, eyes, hands, what other body parts can you point to?
Three to Five | Suggested books Provocations
1  Sanders, J. (2016). My body! What I Say Goes! 1 What are the names of our private parts? (i.e. scrotum, testicles, penis, vulva, vagina, anus, nipple, bottom,
1  Rowley, T. (2006). Everyone’s Got a Bottom. mouth - see 2.2A My Body Poster)
1 Power, K & Power, R. (2014) My Underpants Rule. 1  Why do people wear clothes?
1  Barrett, J. (1988). Animals should definitely not wear 1  Can you point to your head, eyes, hands, what other body parts can you point to?
clothing. 1  What are some rules we can follow to keep our bodies safe?
1  Starishevsky, J. (2014). My Body Belongs to Me.
1 Derrig, M. (2021). Only for Me.
1 Stinson, K & Cho, M. (2023). The Bare-Naked Book.
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2.2 - Teach children to understand that some parts of the body are ‘private’.

2.2A My body poster

How to use this poster to teach children that some parts of the body are ‘private’:
1  This poster can be used to prompt a discussion with children about which body parts are private. For example, the parts of the body covered by swimwear or
underwear (i.e. scrotum, testicles, penis, vulva, vagina, anus, nipple, bottom) and the mouth (we also include the mouth as a private/personal body part as child sexual

abuse can include the mouth).

91 Use this poster to teach children they have the right to keep their private parts private.

Three to Five

My Body Poster

The private parts of our body.

A
n

Provocations

1  Thisis a poster about the private parts of our body.

1  What do you notice about this poster? (Affirm children’s answers)

1 I noticed that this poster shows some private parts like the vulva, penis, bottom and nipples. The parts of
the body covered by swimwear or underwear are our private parts and our mouth.

1 Some cultures have other parts of the body that are kept private (unpack if relevant to the children in your
group i.e. the hijab is worn to cover the head of Muslim women).

1  Our open mouth is only for things like, breathing, talking, singing, our toothbrush, eating food, drinking and
for blowing bubbles. No one should put anything in your mouth unless there is a good reason (this may
include going to the dentist, giving medication or feeding).

1 Ican see the children have their clothes on. | think the poster is telling me that we have the right to keep our
private parts private.

1  If we have the right to keep our private parts private it means we are in charge of our own bodies, what does
this mean? (Affirm answers around no one has the right to see or touch our private parts without a good
reason - e.g. care routine, doctor visit) or take photos of your private parts and no one has the right to see,
touch or take a photo of other people’s private parts even if they ask.

1 If your private parts are hurt or if you have questions about your private parts, you should tell a trusted
adult. Who might that be? (Affirm children’s answers)




2.2B My body discussion

How to weave a discussion about private parts into everyday caregiving routines:
1 Use authentic everyday care moments to support body awareness and the understanding that some parts of our bodies, (i.e. those covered by swimwear) are private.
Nappy times and toileting are two routine moments in which the concept of private parts can be authentically and meaningfully woven into the conversation.

Birth to Three | Nappy change Provocations
1 Would you like me to change your nappy now or when you finish your puzzle?
“wiping 1 l'am wiping your bottom, vulva, penis, scrotum to clean it.
vulva” 1 l'am going to put this cream on your bottom, vulva, penis - is that Ok? It is going to keep you from getting a
rash.

1 Almost finished. I'm going to put this nappy on, it will cover your private parts.
1  ‘Canlchange your nappy now?’ We shouldn’t expect a yes or no however the baby is hearing the tone and
language related to seeking consent.

Three to Five Toileting Provocations

1  “l'am supervising you in the bathroom to keep you safe and | am here if you need help but | respect that
your private parts are private and so | won’t look at your private parts.”

1 If children need help e.g. to wipe, first encourage them to do it themselves by talking through the steps of
the process e.g., “you have finished, you can wipe your vulva now” or “two more bottom wipes” etc. If they
still need help provide it to them and explain that “only a few trusted adults can help with toileting or
looking after their private parts- talk about their safety network”.

1  If children engage in curiosity about one another's bodies when toileting together remind them that “our
bodies are very interesting but our vulva, penis, scrotum and bottom are private and so we don’t need to
share these with our friends”. (If they are interested in knowing more you might show them a book on the
human body or the My Body Poster when they have finished toileting)
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Topic 3: Boundaries and Consent

Learning opportunities:

Children are empowered to understand they have control, ownership and autonomy over their own bodies and the right to feel safe and be safe. Children are taught about
personal space as it helps them to engage more successfully in everyday interactions and in personal relationships with peers and adults.

3.1- Help children to understand they have control, ownership and autonomy over their own bodies and personal space.

3.1A Create a body boundary and poster or book

it

How to use a boundary poster or book to teach children they have control, ownership and autonomy over their body and boundaries:
1  Help children to see they have control, ownership and autonomy over their own bodies and personal space by including them in a discussion about boundaries and

personal space.

1 Use ‘What if’ scenarios alongside puppetry or role play to explore boundaries - e.g. “What can you do if a friend comes into your space, and you don’t want them in

that space?

1  Document children’s responses to create a body boundary poster or book.
Children can then be provided art materials to illustrate their body boundary poster or book.
1  Having the children stand up, draw big circles around them with chalk. Use the questions below to engage discussion about boundaries. This is their personal

=

boundary bubble.

Three to Five

Create a body boundary poster or book

Resources needed

il

f
1

What if scenarios

il

=
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Pen and paper to document children’s responses to ‘what if’ scenarios (this will become your body boundary
poster or book).

Puppets (or facilitated structured role play) to demonstrate the ‘what if’ scenarios.

Creative materials for children to illustrate the poster/ book.

| am curious, who do you think is in charge of your body? (Affirm answers)

If you are in charge, do you have the right to say no if someone wants to hug you, but you don’t feel like a
hug? (Record responses)

What could you say in this situation? (Record responses)

(Lets role play it. Or demonstrate through puppets)

What if a friend intrudes on your personal boundary and you don’t want them in your space?

What could you say or do in this situation? (Record responses)

(Lets role play it. Or demonstrate through puppets.)

What if you just arrive and you need a minute before you join in play, but your friend is excited to see you
and wants to play right away?

What could you say or do in this situation? (Record responses)
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3.2 - Support children to understand their responsibility to respect the bodies, personal space and boundaries of others.

3.2A Ways to say hello

How to use ‘ways to say hello’ to teach children to respect the boundaries and personal space of others:

1 Demonstrate or role play with children to practice saying hello and asking consent before joining in play.

T In teaching children the different ways that they can say hello to one another they are supported, when greeting their peers, to choose a greeting they and their peers
are mutually comfortable with.

91  Children can be taught they can say no to a greeting they are not comfortable with and request a different greeting (i.e. high five instead of hug).

1  Adults, in their interactions with children, can demonstrate respect for each child’s body, boundary and personal space.

Two to Five Ways to say hello Tips

1 Teach individual children how to greet their peers and other adults. For example, say hello / hi * how are
you?, shake hands, high five, wave.

Use puppets to model greeting people and asking, ‘can | play?’

1  Facilitate a role play experience where children act out the ways to say hello cards and ask ‘can | play’ so that
children are armed with the skills to do this later in play with others. Children can role play what to do if their
peers say yes and can role play what to do if their peers say no.

1  Provide modelling and support to the child throughout the process.

Provide a narrative, encouragement and acknowledgement to the child throughout the process.

1 Aschildren authentically greet each other, you may need to step in to help both children advocate for their
boundaries and personal space and respect the boundaries and personal space of others.

Provocations

1  What are some of the ways we can say hello? Can you show me.

1  What can we do and say if our friend wants to give us a hug, but we don’t want one?

1  What can we do and say if we want to give our friend a hug, but they don’t want one?

1 Who can we tell if someone greets us in a way, we are not comfortable with? And who else?

=

1  Make sure each child can see each page (supporting engagement).

3.2B Reading books
. How to use books to teach children about boundaries and consent:
1 Read with tone and intonation to maintain children’s interest in listening to the story.
1 Leverage the opportunity to name/discuss body awareness when reading everyday stories by drawing children’s attention to anatomically correct body parts.

1 Create interest in the story by discussing the cover.

1 Read the title, author and illustrator and ask children what they think the book might be about.

1 Comment and ask questions as you read, drawing children’s attention to items of interest and relevant protective strategies. Tailor provocations in response to

children’s curiosities, funds of knowledge and insights about the story and relevant protective strategies. The provocations below provide an example.
Birth to Three | Suggested books Provocations
1 Leung, H (2018). Will Ladybug Hug? 1 How do you like to say hello and goodbye?

1 What are some other ways that we can say hello and goodbye?
1  What do we do before we hug someone?




Two to Five Suggested books Provocations
1 Miller, S (2021) Don’t Touch My Hair! 1  What are some reasons why someone might not want their hair touched?
1 Sanders J (2021) Consent. 1 How can we ask someone if it’s okay to touch their hair?
1 How can we say ‘no’ if someone wants to touch our hair and we don’t want them to?
1 Can you think of a time when you didn’t want someone to touch your hair? How did you feel?
1  What can we say if someone wants to give us a hug or kiss when we don’t want to?
1 How can we tell if someone doesn’t want a hug?
1 How can we ask someone if they want a hug?
1 Can you think of a time when someone didn’t respect your personal space boundary?
1  What can we do if someone doesn’t respect your wishes? Who can we tell? And who else?
Three to Five Suggested books Provocations
1  Barkla, C. (2022). From My Head to My ToesIsay | 1 What are some things we should always ask permission for before doing? (e.g. joining in play, giving a
what goes. cuddle)
1  Sanders, J. (2017). Let's Talk About Body 1 How can we say no if someone asks us to do something we don’t want to do?
Boundaries, Consent & Respect. 1  What does ‘no’ mean?
1  Starishevsky, J. (2014). My Body Belongs to Me. 1  How can we tell if someone doesn’t want to do something?
1 Sanders, J. (2015). No Means No! 1  Can you think of a time when you said ‘no’, and someone didn’t listen? What can you do?
1  Stephen, B & B (2021) Boss of Your Own Body. 1 When do you think it is important to tell someone that we are the boss of our own body?
9  Finison, C & Wiseman, D. (2021). Don't Hug Doug | 1  Can you think of a time when you didn’t want to be hugged or touched? What can you do?
(He doesn’t like it). 1 lam curious about when might an adult need to look at someone’s private parts? (For example,
1 Schmitt, A. (2021). My Body is My Body. washing/bathing/Dr visit). Who is allowed to do this?
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3.2C Singing Songs

JJ
oo/

How to use songs to teach children about boundaries and consent:

= -4 —4a —Aa —a —a 9

Explain the song in advance i.e. “We’re going to sing a song about our boundaries”.

Sing the song with expression in your voice and face, encouraging children to sing along together.

Make eye contact as you sing to support children’s attendance.

Further support engagement by combining song with props, such as finger puppet, felt story, movement, action and facial expression.

Debrief about the song, naming key concepts related to boundaries and consent. You might like to record and display children’s responses.

Tailor provocations in response to children’s curiosities, funds of knowledge and insight about relevant protective strategies. The provocations below are an example.
Leverage the opportunity to teach children about boundaries and consent through other everyday songs.

All Children

i

My body’s nobodies’ but mine

o
e

My body’s
nobodies but mine

Provocations
1  What does it mean when we say, ‘my body’s nobodies’ body but mine’?
1  In what ways can you ‘run’ or control your own body?

Three to Five

T

My body is my body

iche

My body is my
body

Provocations

1 No one has the right to hurt you. What can we do if we feel hurt?

1  The song talks about not showing your private parts. | wonder ‘what are your private parts’? (Penis, vagina,
mouth, bottom, nipples- take this time to teach children the anatomically correct name)

1 Who do you not show your private parts to? (Friends, strangers, neighbours etc.)

1 Is there any time you might need to show your private parts? (When parents are helping you bath or when
doctors are helping - only when a parent gives permission).

Two to Five

%

That’s a boundary

That’s a
boundary

Provocations

1  What does a boundary mean?

1 What are our boundaries? (Document children’s ideas)

1  What can we do if someone crosses our boundary? (Document children’s ideas)

1 How can we ensure we don’t cross someone else’s boundary. (Document children’s ideas)

Extension

1  Use children’s ideas on their boundaries, and how they can make their boundaries known to others through
a facilitated role play experience. (You can include the songs suggestions of saying “please stop, | don’t like
that, I’'m feeling uncomfortable, | need more space, not around me, and telling a trusted adult”)
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3.2D Its ok to say no

How to respond to children’s cues to teach children to respect and navigate boundaries and consent:

9 Watch children’s cues in play with one another as to if they like or don’t like a particular interaction and help children to navigate and respect peers cues through
demonstration, discussion and support within playful moments.

Three to Five Role play activity Provocations

1 lcan see you are uncomfortable.

1 Do you need some space?

1 Youcan tell your friend “No thank you, | need a minute, not right now.”

1 Children can also be supported to learn about assertive no’s and emergency no’s.
Extension

1  Consider using role play and facilitated discussion to unpack strategies that you can use when someone is
crossing your personal space or if you feel uncomfortable or unsafe.

When you don’t wish to be hugged or touched, how can you communicate that to someone?
How do you respect your friends' boundaries?

When is it important to say “No”.

How can you say “No”? (Hand stop sign, stop etc)

=A =8 =4 =4

3.2E Consent discussion
How to discuss with children their responsibility to respect the bodies, personal space and boundaries of others:
1 Inasmall group discussion children can be supported to learn about consent and taught to maintain respectful relationships.

Three toFive | Consent discussion Provocations
Give examples to explain the concept of consent:
1 Igive consent when someone asks me for something and | happily say yes, like if someone asks me to draw
with them, | will happily say yes. What are some things you would give consent to? (Affirm children’s
answers)

1 If someone wanted me to do something | didn’t want to, | can choose not to give consent. | can say “no, |
don't like that, I’'m feeling uncomfortable, | need more space, stop”. What are some things you could say?
(Affirm children’s answers). Who could you tell if your words weren’t being respected? (i.e. trusted adults)

1  Children might like to role play these scenarios.
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3.2F Body boundary activity

How to use the body boundary experience to teach children about boundaries and consent:

1  Inasmall group experience ask children to stand tall and point with arm stretched and with their finger create a bubble that indicates their personal space boundary.
91 Discuss who can enter their personal space boundary and when. (Note, this can change based on the child’s feelings in the moment and the context of the situation)
1  Practice asking and giving consent to enter each other’s personal space boundary.
1  Practice asking and refusing consent to enter others personal space boundary.
91 Discuss what to do and who we can tell if someone comes into our personal space when we don’t want them to.
Three to Five Body boundary Provocations
1  Who do you consent to entering your personal space boundary?
1 How do you request to enter others personal space boundary?
1 How might they request to enter your personal space boundary?
1  What actions pop your personal space boundary? For example, someone giving you a hug or kiss without
your consent.
1  What do you do if you don’t give consent for someone to enter your personal space boundary?
1 Who can you ask for help if someone is in your personal space boundary and you haven’t given them

consent?

3.2G Body boundary drawing

if

How to use the body boundary drawing experience to teach children about boundaries and consent:
1  Resource pairs or small groups of children with butchers' paper or large paper and drawing materials.
1 Explain that children will take turns to trace each other's bodies (or create a self-portrait if they do not give consent) and draw a boundary bubble around their

bodies.

1 Ask children to share their ideas on how their body lets them know when they get a fright or feel uncomfortable in response to something scary.
91  Ask children to plot this on their body outline or self-portrait.

Three to Five

T

Body boundary

Provocations

il
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How might our body tell us if we are feeling scared?

Where do we feel it?

What is a boundary?

How can we say no if we don’t want something in our personal space?

Who can you tell if something or someone has invaded your personal space and you don’t like it? Who else
can you tell?
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Topic 4: Naming and Understanding Emotions

Learning opportunities:

When we support children to understand and name their emotions, they can identify and articulate when they feel unsafe. By understanding their own feelings and emotions,
children develop self-awareness, which is crucial in recognising and responding to situations that may be unsafe.

4.1- Name children’s emotions authentically as they play so that they may identify and later articulate and act upon their
feelings.

4.1A Reading books

How to use books to teach children about naming and understanding emotions:
. 1 Create interest in the story by discussing the cover.
‘ 1  Read the title, author and illustrator and ask children what they think the book might be about.
1 Comment and ask questions as you read, drawing children’s attention to items of interest and relevant protective strategies. Tailor provocations in response to
children’s curiosities, funds of knowledge and insights about the story and relevant protective strategies. The provocations below provide an example.
1  Make sure each child can see each page (supporting engagement).
1 Read with tone and intonation to maintain children’s interest in listening to the story.
Leverage the opportunity to name/discuss emotions when reading everyday stories by drawing children’s attention to the feelings of the characters.
1  Correctly name emotions as they are experienced. For example; ‘| can see you are crying - are you sad? | can see you are laughing ‘Are you happy’

Birth to Three | Suggested books Provocations
1  Cain, J. (2005). The Way | Feel. 1  What makes you feel <emotion>? (i.e. happy, sad, worried, or scared)
1  Lipp, R. (2023). Big Emotions for Little People. 1  What do you like to do when you feel <emotion>? (i.e. happy, sad, worried, or scared)
1  Pat-a-cake. (2022). Find Out About Feelings. 1 Who do you tell with when you feel <emotion>? (i.e. happy, sad, worried, or scared)
1 Have children share their stories of a time they felt a similar way.

Two to Five Suggested books Provocations
1 Bland, N. (2008). The Very Cranky Bear. 1 What makes you feel <emotion>? (i.e. happy, sad, worried, or scared)
1  Parr, T. (2009). The Feelings Book. 1  What do you like to do when you feel <emotion>? (i.e. happy, sad, worried, or scared)
I Sanders, J. (2021). Feelings. 1  Who do you tell with when you feel <emotion>? (i.e. happy, sad, worried, or scared)
1 _? happy, sad, worried, or scared
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