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Goodstart’s evidence-informed Feel Safe, Be Safe: Protective Strategies
Kit is designed to help educators to empower children aged 0-5 feel safe
and be safe. When children are safe and secure, learning can happen!
Goodstart’s commitment to protecting and safeguarding children
honours children’s right to live in a world that is free from violence,
abuse, and exploitation.

Kerryann Walsh PhD, Queensland University of Technology

An essential part of early childhood development is not only to create
safe environments to protect young children, but also to give them the
skills and knowledge necessary to be safe and to speak up and get help
from adults when they need it. This package of resources helps do just
that. It's engaging, tailored to the development of young children up
to age 5, and recognises the important role of families and makes this
knowledge accessible to them too. Based on the best scholarship we
have about prevention, this is a much-needed resource for the sector.
Professor Daryl Higgins, Australian Catholic University

The Feel Safe, Be Safe Protective Strategies Kit is an empowering and
crucial resource for both educators and the children they care for — itis
an outstanding contribution to the protection of children.

Jayneen Sanders, Educator & Children’s Book Author
www.e2epublishing.info

This Protective Behaviours program, including the Guide and Resource
kit are both very detailed, impressive and reflective of the commitment to
children's safety of your organisation.

Helen Mann, ECA New South Wales

This is a great resource indeed — love it!
Karen Flannigan, Save the Children
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Please be aware that this guide contains sensitive topics
related to child abuse, neglect and harm.

We acknowledge the content may be distressing,
so we encourage you to care for your personal safety and wellbeing.

For support, call Lifeline on 13 11 14.



http://www.e2epublishing.info/
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Our Commitment Statement

At Goodstart, we take any action necessary to ensure all children feel safe, are safe and are heard. This means we are
dedicated to safeguarding children from abuse, neglect and harm, and fostering an environment of cultural safety where
every child, family and staff member feels valued, respected and included. We recognise and celebrate the rich diversity of
cultures, language and traditions within our community including First Nations People, those with culturally and
linguistically diverse backgrounds, LGBTIQA+ and those with diverse abilities. We are committed to keeping all children
safe and protected, ensuring they gain a strong sense of wellbeing, optimism and confidence so they have the learning,
development and wellbeing outcomes they need for school and life. This is more than just meeting compliance
responsibilities. Underpinned by the ‘Look, Do, Tell’ framework, we amplify and promote the voice and rights of children
through the prevention, identification and response to child abuse, neglect and harm
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For abrief history about protective
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and be safe - see Appendix A

What are protective strategies?

Protective Strategies help to prevent child sexual abuse, by empowering children with the knowledge that they have
a right to feel safe and be safe all of the time and they can talk to a trusted adult about anything.

When these age and stage appropriate strategies are taught to young children, they are equipped with the skills to
recognise and respond to all potentially unsafe situations (including online), understand their bodies, emotions and early
warning signs, set boundaries, and persist in seeking help from a trusted adult.



Why should we teach
children protective
strategies?

Research supports that protective strategies are effective
in empowering children with the skills to avoid being
victimised (Margetts & Clee, n.d.). It is the responsibility
of adults to keep children safe from abuse, neglect and
harm. The Royal Commission into Institutional Responses
to Child Sexual Abuse also highlighted the importance of
providing children with strategies, knowledge and skills to
reduce the risk of child sexual abuse or harm
(Commonwealth of Australia, 2017).

“The Early Years Learning Framework v2.0 is underpinned
by a child- right’s approach and supports the
implementation of state-based Child Safe Standards and
the National Principles for Child Safe Organisations.
Protective strategies are embedded in the framework’s
vision, principles, practices and outcomes. Intentionally
weaving protective strategies into teaching, care and
learning, in both planned experiences and in response to
everyday teachable moments, maximises safety, learning
and wellbeing outcomes for children and delivers on
Goodstart’s commitment to a culture of safety”
(Department of Education [DOE], 2022).
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LEARNING
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State Based requirements

Protective strategies are crucial aspects of safeguarding
children in Australia and each state and territory has its
own set of regulations and guidelines in place. For
example, in Western Australia and South Australia, it is
currently mandatory for pre-schools to provide child
sexual abuse prevention education. In Victoria, New
South Wales, Tasmania and Western Australia, it is part
of the Child Safe Standards that “children are offered
access to sexual abuse prevention programs and to
relevant related information in an age-appropriate way”
and that “children can access abuse prevention programs
andinformation” (Human Rights Commission [HRC],
2018, p.10) (see Appendix A).
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Article 12 of the United Nations Convention on the
Rights of the Child (UNCRC)

Children have the right to give their opinion, and for
adults to listen and take it seriously.

National Principles

The National Principles for Child Safe Organisations,
guide organisations that work with children to create
environments where children’s safety and wellbeing is the
centre of thought, values and actions and create
conditions that reduce the likelihood of harm to children
(HRC, 2018). Goodstart is committed to implementing
the National Principles for Child Safe Organisations,
which includes offering children access to sexual abuse
prevention programs and to relevant related information
in an age and stage appropriate way.

Zaila: ) Children and young people are
informed about their rights,
participate in decisions affecting
them and are taken seriously.

Key Action Area 2.3

Where relevant to the setting or context, children
may be offered access to sexual abuse prevention
programs and to relevant related information in an
age-appropriate way.

See Appendix B for links to the
National Principles and Child Safe

Standards, the National Quality
Framework and the UNCRC.




The Feel Safe, Be Safe Protective Strategies Kit includes;

- This guide: details teaching strategies and learning
experiences to embed protective strategies in everyday
practice.

- Aresource kit: tools and resources to support your
teaching and practice.

The teaching strategies and learning experiences
presented within each of the 8 topics in this guide, are
simple, play based, child-friendly and age and stage
appropriate, designed not to frighten children but
inform them of some of the vital skills that they can apply
to their personal safety.

All teaching strategies are crafted to be embedded and
woven into everyday teaching and learning opportunities
(as opposed to being delivered as a time-limited program).
As such, the experiences presented are a springboard,
from which you and your team, can plan and incorporate
your own ideas for embedding protective strategies and
leverage teaching opportunities in the moment.

Each topic is divided into teaching strategies and learning
experiences for children aged birth to 3 and children aged
3-5, allowing for age and stage appropriate exploration of
protective strategies. Be mindful of each child's
developmental level when exploring this content and use
the strategies and experience best suited to each child.

Critical Reflection

When implementing protective strategies, it is necessary
to engage in continuous critical reflection with others. In a
centre based context, this allows the team to come to a
shared understanding and agree on how protective
strategies may be embedded in everyday practice,
reflecting the individual centre context, for children,
families, educators, and the community. It isn't possible
to learn and implement all strategies and ideas at once.
The kit is designed to be reflected upon and used to fit
the context it is being used in. It takes time, planning and
reflection.

Involving families

Itis necessary to engage with families about Goodstart’s
approach to embedding protective strategies into
everyday practice. We acknowledge and respect family
beliefs about child rearing, their values, funds of
knowledge and the context of the child and family
environment. Accordingly, we seek family input,
guidance, and feedback on embedding protective
strategies into everyday teaching, learning and care
opportunities. In partnering with families, we shift
thinking, shape ongoing practice and foster cultural
safety, inclusiveness, and a sense of belonging.
However, in instances where those beliefs inadvertently
impinge upon a child’s rights, we are committed to
safeguarding and upholding the rights and welfare of

1 . . .
The term educatoris used to refer to teachers, educators and all those who work with children,

the child above all else.

Families want ideas on how to best protect their children, but
some may be a little unsure, or even frightened about
teaching their children protective strategies. Research
suggests that negative impacts, such as increases in children’s
fear or anxiety because of children participating in child sexual
abuse prevention programs are rare (Walsh et al., 2015). This
kit is designed to support and provide helpful hints and
resources about the best ways to involve families.

“Approaches to preventing and protecting children from
sexual abuse and other types of harm require combined
efforts targeting child focused protective behaviours
programs but also in partnership with the wider family
and community context” ( Link, 2015). An example family
letter is included in the resource kit.

The EYLF v2.0 acknowledges that teachers and educators’
should be “intentional in all aspects of the curriculum and
act deliberately, thoughtfully, and purposefully to support
children’s learning through play” (DOE, 2022, p.22). As
such, educators plan, resource, and implement learning
experiences that support children to understand and
practice protective strategies that empower children.

Educators tune in to children and the environment,
leveraging teaching opportunities in the moment,
informed by observations of children’s interests,
curiosities and funds of knowledge. In this way educators
look for opportunities in everyday practice to reinforce
protective strategy concepts.

Educators recognise that learning occurs in social contexts
and that playful, attuned teaching, joint attention,

warm, responsive interactions and conversations are
important for learning. Educators intentionally extend
children’s learning using strategies such as sustained
shared thinking, posing questions, explaining, modelling,
bridging, speculating, inquiring and demonstrating. They
sustain, extend, challenge and deepen children’s ideas
and thinking skills through scaffolding learning. Educators
observe, assess, plan, implement and evaluate learning on
protective strategies for children.

When implementing protective strategies into everyday
practices there are three additional teaching strategies
used. These are theme reinforcement, one step removed
and protective interruption.

Theme reinforcement includes repeating protective
strategy key concepts at any appropriate opportunity
and reminding children they have the right to feel and be
safe and it's OK to ask for help.

One step removed is when we use the language of
safety and speak in third person language to address
our own or the vulnerability of others (Margetts & Clee,
n.d.). For example, use the term someone, as opposed to
‘you’ (i.e. what could someone do if they feel unsafe).
Opportunities for theme reinforcement and one step
removed are woven through the protective strategies
and practice examples within the guide, resource kit and
practice videos.



Protective interruption is a strategy that can be
used to interrupt a person or child who is making a
disclosure about child abuse, neglect, or harm to
protect others. If protective interruption is used, it
is important to follow up with the individual in a
more appropriate space.).

Educators can embed protective strategies into
everyday teaching and learning by communicating
to children that they have the right to feel safe, be
safe and they can speak to a trusted adult on all
matters affecting them including to restore
feelings of safety. Protective strategies can be
communicated through our relationships,
discussions, routines, rituals and transitions, group
experiences, in response to children’s play and
learning and through enabling environments.

Relationships

+ Remain attentive, responsive, and attuned to children
through playful, respectful, and reciprocal relationships
and active supervision, showing that you will act to
ensure they feel and are safe.

« Engage with children and their families in culturally
responsive ways that demonstrates children are known,
valued, respected, included, and safe.

+ Meaningful relationships with the child, their family,
and their extended support networks provide insight
into each child. Leverage this knowledge to ensure
every child’s exposure to positive learning experiences
provides an intentional focus on knowing their rights
to safety and speaking to a trusted adult on matters
that impact them including when they feel unsafe.

+ Supportchildren to feel safe and be safe when in play
with others by providing support and co-regulation
as needed to help children navigate rights and
responsibilities.

Conversations

+ Weave protective strategies related to the 2 themes
and 8 topics into everyday conversations with children
in child centered ways using the language of safety.

+ Responsive verbal and non-verbal communication,
in which we listen to and enact or extend on
children’s ideas, builds connection, supports safety,
stimulates learning, encourages agency, and fosters
communication skills.

+ Protective strategies conversation can occur in
response to children’s play and learning, during routines
and transitions and during group experiences.

Routines

« Consistent routines for children can promote feelings
of safety, security and wellbeing and be used as an
opportunity to model protective strategies.

« Support children to feel safe by greeting them

warmly during arrival rituals, use appropriate and
consensual touch, and communicate through your words,
actions, and behaviours that you will keep them safe.

+ Support children to understand about body awareness,
boundaries and consent, and that they have agency
related to who helps them in their care routines such as
toileting, nappy changing, feeding and dressing.

+ Ensure children are supervised and feel comfortable, safe
and secure during relaxation and sleep routines.

Group time

+ Leverage group experiences to promote a positive, safe,
and respectful environment by making children’s rights
and responsibilities related to safe and respectful
engagement clear.

« During small and large group experiences introduce,
model, practice and reinforce protective strategies. These
can be both in planned experiences and leveraging
teachable moments in response to children’s curiosity,
agency and funds of knowledge.

Resource the environment

 Provide age and stage appropriate resources that allow
children to explore, question, investigate and reflect on
protective strategies.

« Leverage the concepts within these everyday resources
making connections to protective strategies.

Playful experiences

- Exploration of protective strategies can be woven
authentically into children’s play and learning.

+ Leverage teaching opportunities in the moment (for

individuals and small groups) as children engage in creative
pursuits, dramatic and imaginary play, gross and fine motor
experiences, and STEM by naming the connections between
their play and relevant protective strategies.

Pose curious questions and reflections utilising protective
strategies that become the catalyst for their play.




Our approach to offering child abuse preventionin

an age and stage appropriate way

It is an adult’s responsibility to keep children safe from abuse, neglect, and harm. Drawing on national and
international contemporary best practice Goodstart’s Feel safe, be safe protective strategies can be embedded into
everyday teaching and learning to empower children with the skill and understanding that they have the right to feel
safe and be safe all the time and that they can talk with a trusted adult about anything.

The protective strategies kit includes one key concept, two key themes and 8 topics:

Key Concept

Theme1 Theme 2
We all have the right to feel safe all the time We can talk with a trusted adult about anything
. N (e 4 .
Topics about Topics about early Topics about
safety warning signs networks
- Concepts of Safe - Naming and - Creating a safety
and Unsafe understanding emotions network
- Body awareness - Identifying early - Persistence:
- Boundaries and consent warning signs Keep trying and
don’t giveup
- eSafety
- J . J . J

After reviewing each topic, we can all
make a personal change in practice

to embed teaching strategies that we
know will empower children of all ages
to make safe choices in many different
types of unsafe situations.

My Body

The private parts of our body

1Y



Language of Safety

Language is the vehicle through which we share meaning
which includes the content, i.e. WHAT we say (or do),
and the process i.e. HOW we say (or do) something.
When teaching protective strategies, we need to address
issues of language, including quality, clarity, ownership
and shared meaning with both our verbal and non-verbal
communication, as we communicate both verbally and
non-verbally to children with developing English language
skills.

There are four elements when practicing a language of
safety:

Quality:
Is my language empowering, respectful and inclusive?

Clarity:
Am | being clear in what | am saying verbally and non-
verbally?

Shared Meaning:
Am | saying things in a way the listener understands?

Ownership:
Am | owning my own language?

When considering all these four elements, we can say
we are practicing a ‘language of safety’ and putting
into practice our right to feel safe with the
responsibility to respect others’ right to feel safe at the
same time. By using this model, our language will:
+ Improve our relationships

- Beinclusive

« Empower self and others

« Observe everyone's right to feel safe

Thetwo core themes of
protective behaviours

Theme One:

We all have the right to feel safe
all the time

The feeling of safety is based on personal identification of
the physiological signs common to us all. There is no one who
is excluded from this. Even if there are times when we do
not feel safe, we have the right to feel safe.

With every right comes a corresponding responsibility. This
means we respect other people’s right to feel safe, as well as
our own. The right to feel safe is implicitin all other human
rights.

Theme Two:

We can talk with a trusted adult about
anything

It is important for us all to know and believe we can talk with
someone we feel safe with about anything. No matter what
itis. No matter how awful or small. The act of talking can
help us feel safe again.

These universal themes leave no room for prejudice or
discrimination against others, whatever their ability, age,
sex, gender or social, economic or cultural background. Itis
an effective basis for countering all the oppressions of our
cultures and societies.

See Appendix C for further

information about responding to
child abuse, neglect and harm.




Topic 1: Concepts of Safe and Unsafe

Learning opportunities:

We assist all children to feel empowered and understand their right to feel and be safe in the centre, in their families and in
their community. It is the responsibility of adults to keep children safe from abuse, neglect and harm and this includes
teaching children about safe language, spaces, people, objects and situations so that children can understand what safe and
unsafeis and take action to communicate their need for safety.

This is evident when adults:

1.1- Use the terms
safe and unsafe to
describe objects,
people, places and
situations, to equip
children with the
understanding of

How to intentionally incorporate into daily practice:
All children

« Use the words ‘safe’ and ‘unsafe’, while showing the corresponding facial expressions and body
movements, in response to everyday experiences, or in literature or songs. (1.1A Reading books

& 1.1B Singing songs).

« Introduce all visitors that enter the room, so children are aware that named adults have a reason

for being nearby.

« Use puppets to role play feeling safe and feeling unsafe in different situations (1.1E Puppets).

« Intentionally teach children about safe secrets (surprises) and unsafe secrets. Encourage
children to tell a trusted adult if they are being asked to keep a secret that makes them feel

uncomfortable (1.1F Safe and Unsafe Secrets)

being and feeling
safe.

Birth to Three

» Name real-life examples of safe and unsafe
objects, people, places and situations in
response to children’s play, learning and care
routines such as, “l am here to help you feel
safe” as they climb the foam blocks. (1.1G
Safety examples).

Three to Five

» Encourage children to ask questions
and make observations about safe and
unsafe objects, people, and situations,
and then facilitate discussions about their
observations.

« Use visual aids, such as posters or picture
cards, to remind children of what is safe and
unsafe (1.1G Safety examples).

1.2
Help children to

All children

« Encourage children to use the words ‘| feel safe’ and ‘I feel unsafe’ when they describe an action

or activity, they don’t feel comfortable with.

understand they have . Give children choices in everyday situations, so they know they can make choices to keep
agency and can make themselves safe. For example, “You can have the blue toy or the red toy”, “You are choosing red”.
. Birth to Three Three to Five
choices to keep » Read children’s cues that suggest they feel » Use puppets, discussion and role play to
themselves safe. unsafe. For example, when crawling through explore safe and unsafe scenarios (1.1E
a small tunnel, affirm their right to make a Puppets).
safer choice. « Teach children about safety in their
« Discuss safety choices with older toddlers, environment. (1.2B Reading books),
using the safe spaces to play package (1.2A environmental signage (1.2C Safe spaces
Safe places to play poster). to play signage), and a ‘safe spaces to play
» Involve older toddlers in assessing the safety poster’ (1.2A Safe spaces to play poster).
of their play space by contributing to the sTeach children the language of ‘surprises’ and
outdoor safety inspections. ‘secrets’ (1.1F Safe and Unsafe Secrets).
* Give a baby the choice of drink or biscuit.
This helps them learn that choices exist.
Reflection How can | encourage concepts of safe and unsafe? What can | do differently?

CurriculumMapping# @ g%@ V @

yvoo

10




Topic 2: Body Awareness

Learning opportunities:

Children are supported to know the correct names for body parts. This enhances their body awareness and ability to
confidently speak up if feeling unsafe or harmed.

This is evident when adults:

2.1- Teach body awareness
using anatomically correct
names for body parts, so
that children understand
it’s okay to say these
words. They can then
clearly refer to their body
parts if they need

to speak up if they feel
unsafe or harmed.

How to intentionally incorporate into daily practice:
All children

» Model the use of correct anatomical names for body parts in English, and in the child’s
home language to promote clarity and shared meaning (i.e. vulva, vagina, penis,
scrotum). Avoid using ‘cute’ or ‘pet’ names for body parts (i.e. fanny or doodle), so
that children can tell you or another trusted adult if they feel unsafe or harmed.

» Resource dramatic area with dolls that have correct anatomy and keep the private
parts covered. Discuss this with children in play in response to their awareness of it.

» Sing songs about our bodies and all body parts (2.1A Singing Songs).

« Include age and stage appropriate books on bodies in the environment and when
sharing these, use correct anatomical names (2.1B Reading Books).

Birth to Three

« Label children’s body parts, as they sit in front of a mirror. For example “this is your
arm, this is your nose”.

+ Authentically name body parts as you complete a nappy-change (2.2B My body
discussion).

2.2 - Teach children to

All children

understand that some » Discuss with children which body parts are private. For example, the parts of the body
covered by swimwear or underwear (nipples, genitals and buttocks) and the mouth
parts Of the bOdy are (2.2A My Body Poster).
‘private’. » Include age and stage appropriate books on bodies in the environment and when
sharing these, discuss private parts including the mouth (2.1B Reading Books).
Birth to Three Three to Five
«When taking a child’s nappy off, « Empower children to understand
ensure private parts are not exposed that private parts are not something
to others unless required, and shameful, that bodies are not a secret,
always seek consent (2.2B My body and that they have the right to learn
discussion). about their body (2.2B My body
discussion).
Reflection On a scale of 1to 5, how comfortable am |, in using correct anatomical names for all

body parts? Discuss what makes it easy/hard to use anatomically correct terms (i.e.,
barriers and facilitators).

Curticulum Mapping # @ g %@ | v a
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Learning opportunities:

Children are empowered to understand they have control, ownership and autonomy over their own bodies and the
right to feel safe and be safe. Children are taught about personal space as it helps them to engage more successfully in
everyday interactions and in personal relationships with peers and adults.

This is evident when adults:

How to intentionally incorporate into daily practice:

» Discuss with children that no-one is allowed to see or touch their private parts without
good reason (such as a doctor’s visit with a trusted adult) and children should not see
or touch another person’s private parts even if they ask them to (WACSS, 2021,

p.22).(2.2A My body poster).

Discuss with children that no-one can take a photo/video of their private parts.
Children should not take a photo/video of another person’s private parts even if they

ask them to (2.2A My body poster).

Seek permission before taking a child’s photo for documentation or another purpose.
Share with families that this is the organisation / centre’s approach.

Respect children’s personal space when toileting. Be present and supervise children in
the bathroom but avoid watching children as they toilet, allow children time and space
if they would prefer their peer to finish before they use the bathroom, remind children
that their private parts are private, and while they may be uncovered, they may not be

touched by peers.

Respect children’s preferences. Never kiss a child and never insist or coerce a child to
kiss or hug any adult. Allow the child choice when greeting another person by
teaching them to name when they would prefer a high-5, first bump, or wave. Use the
powers of role modelling and scaffolding dialogue. (3.2A Ways to say hello).

Seek permission when helping children
in care routines i.e. “Would you like me
to change your nappy now or when you
finish your puzzle?” “It’s time for dry
clothes, would you like your blue pants
or pants with the flowers?”, “you have
yogurt on your face, may | wipe it, or
would you like to do that?’

When changing nappies or clothes
encourage the child to take part in the
process i.e. ‘you can lift your legs’. This
teaches children they can have control
over their body.

Model the language children can use in
play when they don't like something and
acknowledge children’s efforts when they
respectfully make their boundaries clear.

« Help children to fulfil care routines with
independence i.e. “you have yogurt on
your face, may | wipe it, or would you
like to do that?” or, “Time to rub your
sunscreen in, you can do it”.

« Engage in body awareness activities
related to control and autonomy (3.1A
Body boundary poster or book).

Continued next page ...




3.2 - Support children to
understand their

responsibility to respect
the bodies, personal space
and boundaries of others.

All children

say hello).

Reading Books and 3.2 Singing Songs).

- Teach children to seek consent by saying hello and asking to join in play with others
before they rush into another child’s activity. This can be modelled, demonstrated and
named as children seek consent verbally and non-verbally. Role playin small groups so
that children are armed with the skills to do this later in play with others (3.2A Ways to

+ Read stories and sing songs to teach children about boundaries and consent (3.2B

« Teach children about respecting
others’ touch preference.

« Help children to recognise and respond
to other children’s cues when they like or
don’t like a particular interaction. Help
children to navigate and respect the cues
of others. (3.2D Its ok to say no).

« Discuss consent with children in a small
group, so that children are aware of their
right to give and refuse consent, and can
avoid participation in an abusive situation
(3.2E Consent discussion).

+ When supporting children to engage
pro-socially with others, name rights
and responsibilities.

« Teach children about respecting others
touch preference e.g. They may want to
hug a friend to greet them. But the friend
may not want to, you could say ‘let’s say
hello to Melikeh by giving a high five
instead’ (3.2F Body boundary activity &
3.2G Body boundary drawing).

+ Draw children’s attention to peers non-
verbal cues (such as head nodding or
shaking; smiling or frowning; open vs
closed body posture) and support the
child to respect them, i.e. cues around
personal space (3.2D Its ok to say no).

Reflection

How do we teach, boundaries and consent now and what else can we do?

Curriculum Mapping # @ g%@ | v Y
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Topic 4: Naming and Understanding Emotions
Learning opportunities:

When we support children to understand and name their emotions, they can identify and articulate when they feel
safe or unsafe. By understanding their own feelings and emotions, children develop self-awareness, which is crucial in
recognising and responding to situations that may be unsafe.

This is evident when adults: How to intentionally incorporate into daily practice:
4.1- Namechildren’s | AllChildren

emotions authentically . SL{pport children to learn to. manage their thoug.hts, emotions and behaviours together
with us through co-regulation. This enables children to feel safe and secure, when
as they play so that they experiencing difficult emotions.

may identify and later » Increase children’s understanding of emotions using everyday experiences, to authentically

. name children’s emotions.
articulate and act upon

- feeli » Use books, songs and puppets to create opportunities to label the emotions the characters
their eellngs' are experiencing in different scenarios (4.1A Reading Books & 4.1B Singing Songs). Draw
children’s attention to the feelings of others and encourage them to name their own.

» Use a mirror, along with emotions resources in the behaviour support kit to model
emotions and describe emotions as we name them (4.1C Feelings poster & 4.1D Self

portrait).

Birth to Three Three to Five

+ Name children’s emotions from birth - this | « Along with happy, sad, angry, add emotions
allows them to learn how to name and like scared, thrilled, confused, jealous.
understand, their own emotions as they Model the feeling (with face and body
become verbal. expression) as you name each one.

« Children can use puppets to help develop | « Engage children in discussion using ‘what
an understanding of emotions and allow if’ scenarios (4.1E How do you feel ‘if"...).

them to name their emotions. . . .
« Children can create their own collaborative

story using ‘what if’ scenarios to finish
the sentence and create corresponding
artworks (4.1F Create a collaborative story).

« Children can create emotions masks for use
in pretend play (4.1G Emotions masks).

Reflection How do | support children to understand and name emotions? Why is naming emotions
important to safeguarding children? What can | do differently?
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Learning opportunities:

When we are in potentially dangerous situations, our bodies often prepare us for action. We experience internal and
external physical sensations or early warning signs associated with our fight, flight or freeze response, that suggest
something isn’t right and we might feel unsafe or we are unsafe. We can teach children to identify and trust their early
warning signs so that they may act when they feel unsafe by telling a trusted adult.

This is evident when adults:

How to intentionally incorporate into daily practice:

» Sing songs or read everyday books and name the early warning signs of the characters.
(5.1A Reading books and 5.1B Singing songs).

» Demonstrate early warning signs through puppetry (5.1C Puppets).

» Document your observations of children’s early warning signs as you may spot these

before a child speaks up.

» Use peek a boo with different expressions
and label the expression, linking the
feeling to the body response, “oh you got
a fright, our tummy can feel funny when
we are frightened, | am here for you™.

Notice and respond to warning signs

in babies. Pre-verbal children show us
warning signs through their physical and
emotional presentation e.g. gaze avoidant,
stiffening their body when being picked
up or presenting out of character.

« Use activities that create a reaction,
like popcorn popping, balloon
popping, and jack in the box activities
and ask children to brainstorm and
demonstrate what
happens to their bodies in these moments,
label these responses their early warning
signs (5.1D Naming early warning signs).
Use early warning signs to teach children
when to tell a trusted adult if they feel
unsafe (5.1E Tell a trusted adult if you feel
unsafe).

« Create body outlines and paint where
early warning signs are first felt (5.1F Body
outlines).

How do | support children to identify their early warning signs? How do | recognise my
own early warning signs? What can | do differently?

adgR
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Topic 6: Creating a Safety Network

Learning opportunities:

Children identify several trusted adults (safety network) who they can communicate with who will take action to help
the child feel and be safe. Children learn that these people can include trusted adults within their household and
external to their household; including family and kinship members or members of their community. Reinforce that
children must keep on telling their network until their safety is restored.

This is evident when adults:

How to intentionally incorporate into daily practice:

6.1- Demonstrate
they can be trusted
to keep children safe.

All children

» Engage in attuned, respectful, responsive and meaningful interactions with each child to build
trusting relationships that support children to feel secure, confident and included. When the
child feels safe with an educator, they may choose that adult to be included in their safety
network.

6.2 - Support
children to
understand what a
safety network is.

All children

» Use puppets to explain an everyday situation in which the puppet feels unsafe (i.e. thunder,
first time on scooter), and ask children who the puppet can talk with when they feel worried
and unsafe, alongside images of people within our community that keep us safe i.e. family,
educator, doctor, police (6.2A Puppets).

» Read books and sing songs about safety networks and communicating to keep safe (6.2B
Reading books and 6.2C Singing songs).

* Invite local emergency services or key helpers in the community to the centre regularly to
share how they help children so that children see them as part of their safety network i.e. fire
brigade, police, ambulance, nurse.

Birth to Three Three to Five

« Talk with infants in everyday situations
about their families.

« Help children learn their first and last name,
address and phone number.

+ Help children learn 000 and what to say in an
emergency.

« Narrate everyday moments in which you take
charge to keep children safe. i.e. “l can hold
your hand as you climb, so you feel safe. | cut
up your food into smaller pieces, so you stay
safe”.

6.3 - Help children

All children

What can | do differently?

identify their own - Draw or collect pictures of people we like to talk with. (6.3A Create).
safety network. - Talk about times they feel unsafe (learning to swim, climbing high, bad dream) and who they
want next to them.

+ Encourage children to share their thoughts, creations and experiences (positive and negative)
with others, including those they have identified are part of their safety network.

Birth to Three Three to Five

» Talk with infants in everyday situations + Talk with children in everyday situations
about their families. about their families, and extended family.

« Ask parents to help create photo books for » Engage in experiences that will support
children; including special people, siblings, children to identify at least five people they
extended family and revisit this with children can talk with at any time. Revisit this
regularly. regularly for children to ensure the people

on their network are still available and fit
the child’s needs (6.3B Network helping
hand activity).

Reflection How do | support children to identify who they can communicate with to help them feel safe?
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Topic 7: Persistence - Keep trying and don’t give up!
Learning opportunities:

When children persist, they are more likely to continue in spite of difficulty. This skill safeguards children as, if they are
exposed to harm, they will persist in speaking up until they feel heard and feel safe. We can teach children to have a
network of people they can talk to however for children to keep trying to be heard they need to learn persistence.

This is evident when adults: How to intentionally incorporate into daily practice:
7.1-Cultivate the | Allchildren
skills of persistence » Meaningfully acknowledge children’s persistence as they engage in learning and play “you kept
trying, even though it was difficult and you did it! Well done.”
» Meaningfully acknowledge children’s problem solving and agency- -hem to
. children in play, to they
Demonstrate the skills of a puppet to as puppets as
+ Give children the to that an appropriate
+ Use books and to teach Reading b &
Birth to Three Three to Five
« Name your own can see you .
the you the I a we to
. toa and they the
is not acknowledge the
Read stories and
you are to - b
. acknowledge the
Reflection How do children to and keep
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